Course of Study:

United States History

Unit:

The Gilded Age

Topic:


Immigration
Vital Theme(s):


Values, beliefs, political ideas, and institutions: - the basic principles of influential religions, philosophies and ideologies.  The interplay among ideas, moral values, and leadership, especially in the evolution of democratic institutions.  The tensions between freedom and security, liberty and equality, diversity and commonality in human affairs.


Patterns of social and political interaction: - change and continuity of class, ethnic, racial and gender structure and relations.  Migration, immigration, forces for social mobility and immobility.  The conditions and aspirations of common people, and those of elites, and their effects upon political power and institutions.

Lesson:


Using photographs as primary sources

Rationale for lesson and the use of documents:  

This lesson allows students the opportunity to analyze and use photographs to gain a better understanding of the era as well as attempt to become an historian and judge which sources are the best

Student Objectives:

Students will be able to:

· Evaluate and analyze documents in context of a Vital Theme
· Effectively think like historians and apply History’s Habits of Mind
· Analyze primary sources

· Select the best primary sources and provide a rationale for the selection

Benefits for Teachers:

· Use of Vital Themes and Habits of Mind to increase student understanding of history as a discipline
· Document approach to history – utilizing primary sources for the teaching of US History

· Have students become historians by “doing history” 

History’s Habits of the Mind:

· #1 - Understand the significance of the past to their own lives, both private and public, and to 

                their society

· #2 – Distinguish between the important and the inconsequential, to develop the “discriminating 

                memory” needed for a discerning judgment in public and personal life 

· #3 - Perceive past events as they were experienced by people at that time, to develop historical 

        empathy as opposed to present mindedness

· #8 - grasp the complexity of historical causation, respect particularity, and avoid excessively 
 abstract generalizations

· #13 - Read widely and critically in order to realize the difference between fact and conjecture, 

   between evidence and assertion, and thereby to frame useful questions

Materials:

· Immigrant Kids by Russell Freedman

· Photo images of immigration

Suggestions:  How the Other Half Lives by Jacob Riis

· Image Analysis sheet

www.archives.gov/digital_classroom/lessons/analysis_worksheets/photo.html
Lesson Activities:


Prerequisites: 

· Background to Gilded Age and Immigration 

Motivation for Student Learning:

· Show image [at teacher’s discretion] – Ask students to look at the people, objects, and actions in the image. What does this image tell you about the time period in which it was taken?  

· ASK: What other images would you like to have if you were an historian creating a narrative of this event?

Activity / Application:

1. After completing the above motivation activity, distribute the attached chart for students to complete as they examine other photos.

2. Allow students time to examine each of the photos in the collection.

Some suggestions include:

· displaying each photo around the room and allow students time to examine the photos and take notes

· give one photo to each student and every minute or two, have students exchange photos until all photos are examined
· set up groups of photos at “history lab stations” and have students examine photos in groups, spending a few moments at each station before rotating. 
3. When the activity is complete, students then need to select [teacher chooses the amount] of photos that will go on display at the “Gilded Age Immigration Museum.”  In small groups, have students come up with the [set number] of photos and provide a rationale as a group for the photos chosen.
4.    After choosing the photos, have students answer:

· What Themes of History are evident in the photos?

· What Habits of Mind did you use in dealing with these photos?
Assessment:
· Keeping in mind History’s Habits of Mind, the following assessments are designed to allow students to “do history” and be historians in the truest sense – reflective, analytical, and knowledgeable.

1. Have students write their justification of the images chosen using their newly acquired knowledge and incorporating the knowledge of the time period to justify the choices made. [Individual or Group]  

2. Find another primary source  (image) that could be included in this series and justify why it could be included.

3. Find a written primary source document that provides perspective on one of the images and have students pair the image with the narrative.

· Students may NOT use a document that was used in class

· A rubric for teacher assessment of the document and explanation is attached

Contact Information:

Phil Nicolosi

Department of History and Social Sciences

West Morris Central High School

Bartley Road

Chester, NJ 07930

Phone: (908) 879-5212 ext. 3081

Fax: (908) 879-2741

E-mail: nicolosi@wmchs.org
What do the photos tell you about this period in terms of the following:

Leisure:

Technology:

Work:

Social Classes:

Gender Roles:

Housing:

If you had to tell the story of this period based ONLY on the photographs, what other information would you, as an historian, like to have? 

What photos will be included in the museum display?

Rationale for each?

 After choosing the photos, on a separate sheet of paper, answer the following: 

· What Themes of History are evident in the photos?

· What Habits of Mind did you use in dealing with these photos?
